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About the Archives
Education Institute
The K-12 Archives Education Institute (AEI) is a free
program designed to introduce primary sources to educators
as viable and practical resources for classroom instruction
while
helping
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and
special collections
professionals identify ways to connect these materials with
Common Core and state requirements. Primary source
materials are drawn from the rich collections of NYC
metropolitan area archives, museums, and libraries.
The 2020 AEI highlighted resources and tools at the
Schomburg Center for Research in Black Culture, the
National Archives, NYC Municipal Archives, Gilder
Lehrman Institute of American History, and the Apollo Digital
Archives. Visit nycarchivists.org or contact
outreach@nycarchivists.org for more information.
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Resources Presented:
DocsTeach
www.docsteach.org
About Docs Teach
https://www.docsteach.org/images/presentationmaterials/DocsTeachFlyer.pdf
DocsTeach Recorded Webinars
https://www.docsteach.org/resources/professional-development/recordings
Document Analysis Worksheets
https://www.docsteach.org/resources/document-analysis
A Guide to Creating Your DocsTeach Activity
https://www.docsteach.org/images/presentationmaterials/GuidetoCreatingYourDocsTea
chActivity.pdf

Explore Primary Sources
Access thousands of letters, photos, speeches, posters, political cartoons, maps, patents,
videos, audio, graphs, legislation, telegrams, court documents, amendments, executive orders,
census records, and more—covering a wide variety of historical topics, all saved for the American
people at the National Archives.

Discover and Create Online Activities
Borrow from an ever-expanding collection of document-based activities built by the
National Archives and teachers around the world. Use or modify ready-made activities.
Or craft your own using the online tools:
• Analyzing Documents
• Discussion Topic
• Spotlight
• Zoom/Crop

• Compare and Contrast
• White Out/Black Out
• Finding a Sequence
• Making Connections

• Mapping History
• Seeing the Big Picture
• Weighing the Evidence
• Interpreting Data

Engage Students
With hands-on access to primary sources and analysis techniques, students will form a connection
to historical evidence and deepen their understanding of the past. Involve your whole class in an
activity, or assign students to complete activities individually or in small groups on DocsTeach.org or
the DocsTeach App for iPad. Activities align with Bloom’s Taxonomy and National History Standards.

DocsTeach.org
The online tool for teaching with documents from the National Archives
DocsTeach is made possible in part by the National Archives Foundation through the support of
Texas Instruments and the William Randolph Hearst Foundation.
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Creativity in the Archives:
Exploring NYPL Digital Collections with K-12 Learners
October 24, 2020
Bridgett Kathryn Pride, Archival Reference Librarian
BridgettPride@nypl.org
Manuscripts, Archives and Rare Books Division
Art and Artifacts Division
Resources mentioned / suggested
NYPL Research Guides
https://libguides.nypl.org/
Search by subject, type or author to locate materials relevant to your curriculum topic.
Research Guide: By Any Means Necessary
https://libguides.nypl.org/ByAnyMeansNecessary
NYPL Digital Collections
digitalcollections.nypl.org
Search for digitized historical maps, photographs, city directories, much more.
Content Materials
NYPL Picture Collection
http://digital.nypl.org/mmpco/
Search for materials at The New York Public Library
Classic Catalog
http://catalog.nypl.org/
The Schomburg Center for Research in Black Culture
www.Schomburg.org
The New York Public Library
www.nypl.org

Sample Lesson Plan
Learning about the Black Panther Party
1. Students read a book with characters who are members, or interact with the Black
Panther Party
a. One Crazy Summer by Rita Williams-Garcia (for younger learners)
b. A Taste of Power: A Black Woman’s Story by Elain Brown (for high school)
2. Students Read the Black Panther Party 10-Point Program
3. Provide students with photographs of Party members, promotional pamphlets,
newspaper articles, and other primary sources.
4. Ask students to reflect:
a. How was the 10 -point program represented, or not, in the books they read?
b. How do the images provided translate between the book/ the 10-point program?
c. From the newspaper articles, how does it look like the panthers were received by
the public?
d. How do Black newspapers and white newspapers report on the Panthers
differently?
e. Is the 10-point program relevant today? Why or why not?
5. Ask students to create either as individuals or in groups:
a. Create a zine using your reflections and images.
b. Make your own 10- point program zine using images provided and information
from the book that was chosen.
c. Re-write a newspaper article about the Panthers using a different perspective.
d. Create a poster for one of the Black Panther Party events (Free breakfast
program, Black history class, protest against war, or another topic inspired by the
10-point program.)

Archives Education
Institute

Sample lesson plan: Black Panther Party
●
○
○

●
●

Ask Students to Reﬂect
●
●

How was the 10 -point program represented, or not, in the books
they read?
How do the images provided translate between the book/ the
10-point program?

●

From the newspaper articles, how does it look like the panthers
were received by the public?

●

How do Black newspapers and white newspapers report on the
Panthers differently?

●

Is the 10-point program relevant today? Why or why not?

Project time
●

Create a zine using your reﬂections and images.

●

Make your own 10- point program zine using images provided and
information from the book that was chosen.

●

Re-write a newspaper article about the Panthers using a different
perspective.

●

Create a poster for one of the Black Panther Party events (Free
breakfast program, Black history class, protest against war, or another
topic inspired by the 10-point program.)

Finished
Zine
Pages

(complete zine will
be shared after)

Locating materials at NYPL

Reading &
Creating
Zines
Bridgett Kathryn Pride
Manuscripts, Archive, and Rare Books
Art and Artifacts

Welcome to the Schomburg Center!
The Schomburg Center for Research in Black
Culture in Harlem is one of the world’s leading
cultural institutions devoted to the research,
preservation, and exhibition of materials focused
on African American, African Diaspora, and
African experiences.

As a research division of The New York Public
Library, the Schomburg Center features diverse
programming and collections spanning over 11
million items that illuminate the richness of
global Black history, arts, and culture.

Arturo (Arthur) Alfonso Schomburg
Arturo Schomburg (1874-1938)
Moved to the United States from Puerto Rico in 1891.
Bibliophile during the Harlem Renaissance.
Collector of “vindicating evidence”.
Sold approximately 10,000 items to the New York
Public Library in 1925.
Curator for the Collection of Negro Literature and Art
from 1932-1938.

Visiting the Schomburg Center!
The Schomburg Center is composed of 5
divisions separated by format:
Jean Blackwell Hudson Research and
Reference
Manuscripts, Archives, and Rare Books
Art and Artifacts
Moving Image and Recorded Sound
Photographs and Prints

Visiting the Schomburg Center
The Schomburg Center is one of
four research libraries within the
New York Public Library system.
There are special rules in the
research libraries, such as
restrictions on the types of things
you can bring inside, and you may
need an appointment to do
research.
There may also be regulations on
making photocopies, and taking
photos of materials.

Before coming to the Schomburg, do
some research!
Check the online catalog to figure
out what you want to see, and what
division it is in.
Look at the hours, and reach out to
a librarian to make an
appointment.

Ask about photocopies and
photography policies.
Follow policies to ensure that the
proper care is being given to the
materials.

Zines are for everybody!
What is a Zine? A Zine
(pronounced Zeen) is like a
magazine.
Self-published
Small, self-distributed
print runs
Creative expression >
making money
Operate outside of the
mainstream
Low-budget creations //
no special equipment to
create
DIY culture and ethos
*This guide is a zine*
Most importantly, if the
author says it's a zine, then
it is a zine!
Zines can be used as a part of course
work. Anyone can craft zines to
portray their ideas, research process,
and notes about their findings in the
archive.

Where to find Zines
Zines are becoming more
popular in libraries, but
you can also find them in
other places:
Independent book
stores
Zine Distribution
centers
Zine Fests & book fairs
Online

Because zines tend to be cost
effective to make, many
zines are sold for less than $5
Often times, zinesters are
willing to trade zines to grow
their own collections

It's always a great idea to
support zine makers by buying
their zines when you can.

Zine History
1930-1960:
Mimeograph
duplicating
machine became
available to users

1930's

The first
Science Fiction
Fan Zine,
“The Comet,”
was created

1944

Xerography
invented

1950's / 60’s

IBM Selectric
Typewriter introduced

Beat Generation
Zines, focused on
networking and
community, began to
circulate

1961

1960's / 70’s

Art and Literary
Zines focused on
sharing art and
creative writing
infused with politics,
culture and activism
became popular

Zine History
Inexpensive offset
printing became
available to create
alternative
newspapers and
underground
comics
Copy machines
become an
increasingly popular
way to publish zines,
especially as Kinko’s
copy shops begin to
proliferate

Zines begin to be
created with
desktop
publishing
programs; e-zines
are distributed
via the Internet

Mid 1960's
Punk Zines
focused on music,
politics, and
underground
culture embraced
media outside of
the mainstream
and revolted
against
authoritarianism

1980's

Early 1990's

Mid 1990’s

Riot Grrrl zines
focused on feminism,
sex, chaos, and
promoted major
themes of Third
Wave Feminism

Making Zines
The first thing to remember is
your zine will look different
from other zines. They are an
original creative work created
by you, using whatever tools
you have at your disposal!

You only need three things to make a Zine:
Something to write with
Something to write on
Something to write

Pretty basic right?
You can also use a computer to type your
content, or incorporate digital images, or
magazine clippings.
Also, consider using photocopies of
materials, stamps, stencils, washi tape,
and a wide variety of scrapbook supplies.
You can make a zine however you want!

How do you use zines?
A common question people
have is if Zines are
scholarly, or allowed to be
used in research.
While you should always
ask your professor first, the
quick answer is yes!
Zine authors are usually
experts on their subject.
From topics ranging from
their own mental health
experience, to their favorite
band, zines provide the
thoughts, experience and
opinions of their author.

Zines and Research
While zines are not necessarily peer reviewed, a
common requirement for course research, they can
include work cited pages that help the reader refer to
sources that the author used to create their zine.

In addition to works
cited or a
bibiliography,
including a
methodology section
can help the reader
understand the
author's research
process and how
they came to the
conclusions
presented in their
zine.
This is all to say that zines can be used to
express research, opinions and ideas. The
purpose is communication.

Finding Zines at the Schomburg Center
The Schomburg Center Zine collection is
growing! We are also still learning, along
with MANY other librarians, the best way
to catalog Zines so that they are
searchable to our patrons.
The best way to find zines at the
Schomburg is to start with a catalog search
at Catalog.nypl.org

Finding Zines at the Schomburg Center
At this time, the Schomburg zines are
located in the Jean Blackwell Hudson
Research and Reference division.

You can visit this division during
open hours.
When requesting materials, present
the librarian with the title, author
and call number of the book or zine
you want to view.

Finding Zines at NYPL
Visit the Dewitt
Wallace
Periodical Room
to browse a list
of zines shelved
in that room at
the information
desk.

Helpful Websites
Canva: Create digital pages, posters, cards, and
more with interesting clipart and templates.
Import your own images for added creativity and
expression.
The Noun Project: Free clip art
Pinterest: Great place for inspiration and links to
blogs, zinesters, and craft sites.
New York Public Library Digital Collection:
Download images for creative and scholarly use.
https://digitalcollections.nypl.org/
How to make a Zine:
http://www.zinebook.com/resource/zinetips.html

Learn more about Zines
Stolen Sharpie Revolution 2 by Alex Wrekk
Whatcha Mean, What’s A Zine? by Esther Pearl
Watson & Mark Todd (illustrator)
Barnard College Zine Page:
https://zines.barnard.edu/
Zine Wiki: http://zinewiki.com/Zine
Zines at Simmons University:
https://simmons.libguides.com/zines/findzines
The Riot Grrrl Collection, edited by Lisa Darms
Notes from Underground: Zines and the Politics of
Alternative Culture by Stephen Duncombe
Girl Zines: Making Media, Doing Feminism by
Alison Piepmeier, foreword by Andi Zeisler
Zine Scene by Francesca Lia Block and Hillary
Carlip
Fanzines by Teal Triggs, with over 750 illustrations

Some Favorite Online Zines
Black Panther Zine:
http://archive.lib.msu.edu/DMC/AmRad/intro
blackpanther.pdf
Let’s Talk About Race Baby:
https://simmons.libguides.com/ld.php?
content_id=40480511
Dear White People:
https://simmons.libguides.com/ld.php?
content_id=40480430
POC Zine Project:
https://poczineproject.tumblr.com/
The Internet Archive Online zines:
https://archive.org/details/zines
Simmons Student Zine Collection:
http://beatleyweb.simmons.edu/scholar/exhi
bits/show/student-zines/studentzines
Queer Zine Archive
https://www.qzap.org/v9/index.php
Independent Voices Database

Notes:

QUESTIONS, COMMENTS, THOUGHTS?

Schomburg Center for Research in Black Culture
515 Malcolm X Blvd.New York, New York 10037
Website: www.schomburg.org
Email: schomburgarchives@nypl.org
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Digital Resources
for Digital Learning

Marissa Cheifetz, Publications
and Multimedia Coordinator

Gilder Lehrman Institute of American History’s Mission:

To promote the knowledge and
understanding of American history through
educational programs and resources.

gilderlehrman.org

Digital Resources
For Teachers

•
•
•
•
•

Affiliate School Program/Affiliate Library Program
Online Exhibitions
Hamilton Education Program
Self Paced Courses (PD certificates available)
Teacher Seminars (PD certificates available)

•
Public Programs

• Online History School
• Inside the Vault (PD certificates available)
• Book Breaks (PD certificates available)
gilderlehrman.org

The Bloody Massacre

Related Resources
PDF of Image
Interactives
• Online Exhibition
• Online History School Class Session
Lesson Plans
• Spotlight on a Primary Source (PDF version)
• Lesson Plan (Grades 4-6)
• Lesson Plan (Grades 9-12)
• PDF of The American Revolution: The Boston Massacre, “Yankee
Doodle,” and the Declaration of Independence
Related Essays
• African Americans in the Revolutionary War
• Unruly Americans in the American Revolution

“Bostonians Paying the Exise-man or Tarring & Feathering”
PDF of Broadside
Lesson Plan
● Spotlight on Primary
Source (PDF version)

Contact Information:

Marissa Cheifetz
cheifetz@gilderlehrman.org

gilderlehrman.org

Archives Education Institute- October 24, 2020
Digital Resources for Remote Learning
Marissa Cheifetz

Gilder Lehrman Institute of American History- www.gilderlehrman.org
In order to access all resources, please sign up to be part of our free Affiliate School Program.
In addition to access to primary sources and classroom resources, the program also provides
(free) monthly giveways, eligibility to attend Teacher Seminars, and discounts on Self-Paced
Courses.

Resources Mentioned/Suggested
Digital Public Programs
Online History School
Inside the Vault
Book Breaks
For Affiliate Schools
Elementary I Curriculum
- Highlight: Online Exhibition Video (physical copy also available to rent)
Hamilton Education Program
Teacher Seminars
Online Exhibitions
Field trips

Contacts
Marissa Cheifetz- cheifetz@gilderlehrman.org
Education Programs- education@gilderlehrman.org
Collections- reference@gilderlehrman.org

Primary Source Resources
“The Bloody Massacre”
PDF of Broadside
Lesson Plans
Spotlight on a Primary Source (PDF version)
Lesson Plan (Grades 4-6)
Lesson Plan (Grades 9-12)
PDF of The American Revolution: The Boston Massacre, “Yankee Doodle,” and the Declaration
of Independence
Interactives
Online Exhibition
Related Essays
African Americans in the Revolutionary War
Unruly Americans in the American Revolution
“Bostonians Paying the Exise-man or Tarring & Feathering”
PDF of Broadside
Lesson Plans
Spotlight on Primary Source (PDF version)

The American Revolution: The Boston Massacre,
“Yankee Doodle,” and the Declaration of
Independence
BY TIM BAILEY, STEVEN SCHWARTZ, AND SANDRA TRENHOLM

UNIT OVERVIEW
Over the course of three lessons, students will explore the Revolutionary era through three primary
sources: an image of the Boston Massacre, the song “Yankee Doodle,” and the preamble to the
Declaration of Independence. These primary sources provide three ways to understand the ideals of
the founders. Students will closely analyze these sources and use visual and textual evidence to draw
conclusions. They will demonstrate their knowledge by answering critical thinking questions, restating
ideas in their own words, and participating in class discussion.
UNIT OBJECTIVES
Students will be able to
•

Read, explain, and evaluate visual and textual primary sources

•

Analyze and assess the historical circumstances, events, and/or situations that are depicted in 		
images and texts

•

Explain and evaluate the extent to which a song reflects the history and culture of a society

•

Evaluate the extent to which Revolutionary era ideas have shaped the nation and the government

ESSENTIAL QUESTION
How have Revolutionary era ideas shaped the nation and its government?
NUMBER OF CLASS PERIODS: 3
COMMON CORE STATE STANDARDS
CCSS.ELA-Literacy.RI.4.1 and RI.5.1: Refer to details and examples in a text when explaining what the
text says explicitly and when drawing inferences from the text.
CCSS.ELA-Literacy.RI.4.2 and RI.5.2: Determine the main idea of a text and explain how it is supported
by key details; summarize the text.
CCSS.ELA-Literacy.RI.4.4 and RI.5.4: Determine the meaning of general academic and domain-specific
words or phrases in a text relevant to a grade 4 or 5 topic or subject area.

17

Lesson 2.indd 17

6/7/18 3:50 PM

CCSS.ELA-Literacy.RI.5.9: Integrate information from several texts on the same topic in order to write
or speak about the subject knowledgeably.
CCSS.ELA-Literacy.SL.4.1D: Review the key ideas expressed and explain their own ideas and
understanding in light of the discussion.
CCSS.ELA-Literacy.SL.5.1.D: Review the key ideas expressed and draw conclusions in light of
information and knowledge gained from the discussions.
CCSS.ELA-Literacy.SL.5.1: Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher led) with diverse partners on grade 5 topics and texts, building on others’ ideas and
expressing their own clearly.
CCSS.ELA-Literacy.SL.5.2: Summarize a written text read aloud or information presented in diverse
media and formats, including visually, quantitatively, and orally.
CCSS.ELA-Literacy.SL.5.5: Include multimedia components (e.g., graphics, sound) and visual displays
in presentations when appropriate to enhance the development of main ideas or themes.

LESSON

1

OVERVIEW
Students will gain a clear understanding of the content and message of Paul Revere’s print “The Bloody
Massacre Perpetrated in King-Street.” Students will analyze the components of the image, draw logical
inferences, and demonstrate understanding by completing an activity sheet, explaining their responses,
and comparing their responses to the historical interpretation provided.
HISTORICAL BACKGROUND
By the beginning of 1770, there were 4,000 British soldiers in Boston, a city with 15,000 inhabitants.
Tensions were running high because of the Quartering Act, (which forced colonists to take British
soldiers into their homes), labor unrest, and a lack of jobs in the city. On the evening of March 5,
crowds of day laborers, apprentices, and merchant sailors began to pelt British soldiers with snowballs
and rocks. A shot rang out, and then several soldiers fired their weapons. When the skirmish was over,
five civilians lay dead or dying, including Crispus Attucks, an African American merchant sailor who
had probably escaped from slavery more than twenty years earlier.
Produced just three weeks after the Boston Massacre, Paul Revere’s “The Bloody Massacre Perpetrated
in King-Street” was probably the most effective piece of war propaganda in American history. Not an
accurate depiction of the event, it shows an orderly line of British soldiers firing into an American
18
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crowd and includes a poem that Revere probably wrote himself. Revere based his engraving on one by
the artist Henry Pelham, who created the first illustration of the episode—and who was neither paid
nor credited for his work.
MATERIALS
•

“The Bloody Massacre Perpetrated in King-Street” by Paul Revere (Boston, 1770), The Gilder
Lehrman Institute of American History, GLC01868.

•

“Analyzing the Image”

•

Teacher’s Resource: “A Guide to Paul Revere’s ‘The Bloody Massacre.’” Source: “Paul Revere’s
engraving of the Boston Massacre, 1770,” Spotlight on Primary Sources, History Now, The Gilder
Lehrman Institute of American History, gilderlehrman.org.

•

Magnifying glass (optional)

•

Chart paper, overhead projector, Elmo, or other method of display

PROCEDURE
Note: Students should know about the disagreements between the colonists and Great Britain that led up
to the Boston Massacre.
1. Divide the class into critical thinking groups of five to six students. Give careful consideration to
how students are grouped in order to encourage maximum interaction. You may choose to keep
them in the same groups for Lesson 2.
2. You may read the first paragraph of the Historical Background to the students, but do not reveal
additional information, so that the students base their work on the image itself.
3. Distribute Paul Revere’s “The Bloody Massacre Perpetrated in King-Street.” The image may also
be displayed in a large format at the front of the class. Ask the students to study the image for five
minutes.
4. Distribute the “Analyzing the Image” activity sheet. Using a magnifying glass and/or a large-screen
display will help the students focus on the details in the image.
5. Tell the students that they will examine the image in detail, excluding the poem below the image.
The students should consider Revere’s audience and what message he was trying to convey to
them.
6. Explain that art is often used to shape a person’s opinion about events or people, and may not be
an accurate depiction. Complex prints such as this one require a careful “reading” to decipher the
message.
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7. Quickly review all three questions and then model the first activity by identifying the people
depicted in the print. You may continue to model the questions or direct the students to work
on the rest of the questions within their groups and record their findings on the activity sheet.
Circulate around the room to monitor discussions and responses to the three questions.
8. Reconvene the class to discuss the answers and examine the various elements students noticed.
Elicit different interpretations of the event depicted in the print.
9. Use the bullet point list on the teacher’s resource, “A Guide to Paul Revere’s ‘The Bloody Massacre,’
1770,” to help point out hidden elements that students may have overlooked. Throughout the
discussion, ask students, “Why do you think Paul Revere included that in the image?”
10. Ask the following questions to guide the discussion:
•

What do you see that shapes your understanding of the era or strikes you as being interesting?

•

Examine the faces of the people in the image. How would you describe the British soldiers?
How would you describe the colonists?

•

How many signs can you read in the print? What do they say? Where are they located?

•

Are there any unexpected figures in the print (i.e., the dog, the woman)? Why do you think they
are there?

•

Based on your interpretation of the engraving, who is at fault for this “massacre”? How do you
know?

11. To conclude the lesson and check for comprehension, ask the students to note how closely their
group analysis compares to the historical evidence about the Boston Massacre.

20
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LESSON

2

OVERVIEW
In this lesson the students will examine “Yankee Doodle,” the song most associated with the American
Revolution. They will read and answer questions about the origins of the song and use critical thinking
skills to demonstrate their understanding of the relationship between the song and its historical
context. They will then restate each of the verses in their own words.
HISTORICAL BACKGROUND
Legend places the origin of the lyrics to “Yankee Doodle” in a nursery rhyme that ridiculed the English
Civil War leader Oliver Cromwell as a “Nankee Doodle.” The melody comes from European (English,
Irish, or Dutch) folk music. The term doodle is probably from the Dutch or German word dodel,
meaning “fool” or “simpleton.” It is believed that during the French and Indian War (1754–1763) the
original lyrics of “Yankee Doodle” were written by a British army surgeon, Dr. Richard Shuckburgh
(or Schackburg). According to tradition, Dr. Shuckburgh was so taken aback when he saw the poorly
dressed Americans fighting alongside the British troops that he changed the words of the original
Cromwell nursery rhyme and added new verses, substituting “Yankee” for “Nankee” in the title and
referring to the colonists in a derogatory manner as “doodles” (“fools” or “simpletons”).
With words like “dandy” and “macaroni,” Shuckburgh derided the uncultured, unsophisticated, and
ragtag colonists, who supposedly thought they could be the height of fashion simply by putting a
feather in their caps (“stuck a feather in his cap and called it macaroni”). The Italian macaroni wig
and fancy style of clothing were adopted in Great Britain by young men who displayed eccentric
mannerisms and extravagant dress. Therefore, the original song was a British parody of American
colonists who believed they were just as sophisticated and stylish as Europeans. “Yankee Doodle”
became a very popular song with British troops, who enjoyed serenading the American colonists as
uncouth country bumpkins. Reportedly, British fifers and drummers teased the colonists with “Yankee
Doodle” after their military confrontations at Lexington and Concord.
During the American Revolution, the colonists adopted “Yankee Doodle” as an expression of patriotism
and pride. Numerous versions emerged and new verses (nearly two hundred) were added, while other
verses were changed or removed as the song evolved. For example, a verse about George Washington
was added when he took command of the Continental Army in June 1775. After the Americans defeated
the British at the Battle of Saratoga (1777) and the Battle of Yorktown (1781), the Continental Army
played and sang “Yankee Doodle” in celebration of their victories. Thus, “Yankee Doodle” began as
a mockery of American colonists by the British, became an anthem of military victory among the
colonists, and emerged as a humorous and upbeat celebration of American patriotism and pride.
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MATERIALS
•

“The Origins of ‘Yankee Doodle’”

•

“The Origins of ‘Yankee Doodle’”: Critical Thinking Questions

•

“Selected Verses from ‘Yankee Doodle’”

•

“‘Yankee Doodle’ in Your Own Words”

PROCEDURE
1. Divide the class into critical thinking groups of three to five students.
2. Distribute the reading, “The Origins of ‘Yankee Doodle.’”
3. “Share read” the text with the students. To share read, have the students follow along
silently while you begin to read aloud, modeling prosody, inflection, and punctuation.
Then ask the class to join in with the reading after a few sentences while you continue to
read aloud, still serving as the model for the class. This technique will support struggling
readers as well as English language learners (ELL).
4. Distribute the critical thinking questions for “The Origins of ‘Yankee Doodle.’” Ask the
students the first question. Demonstrate how to support answers with evidence taken
directly from the text of “The Origins of ‘Yankee Doodle.’”
5. The students should work together in their groups to develop an evidentiary answer for
each question.
6. Distribute the “Selected Verses from ‘Yankee Doodle’” and either listen to a performance of
the song or have the students sing the song with you.
7. Distribute “‘Yankee Doodle’ in Your Own Words.”
8. Students will close read “Yankee Doodle,” one verse at a time, and restate each verse in
their own words. For instance, the last verse could be restated as “Captain Davis grabbed
his gun and attached a bayonet.” Some of the vocabulary will be unfamiliar, and it will take
some interpretation to come up with the meaning.
9. Wrap-up: You may use the following question as a guide for a class discussion or a written
assignment: How did the colonists turn an insulting song into a patriotic one?
EXTENSION
Students may research other songs used to build soldiers’ morale, such as “When Johnny Comes
Marching Home,” “Dixie,” “Battle Hymn of the Republic,” or a similar song of their choosing.

22

Lesson 2.indd 22

6/7/18 3:50 PM

LESSON

3

OVERVIEW
Students will read and analyze the preamble to the Declaration of Independence, the second of the five
sections of the Declaration. They will demonstrate their understanding by restating in their own words
each central concept of the Declaration’s preamble.
HISTORICAL BACKGROUND
During the spring of 1776, colonies, localities, and groups of ordinary Americans—including New York
mechanics, Pennsylvania militiamen, and South Carolina grand juries—adopted resolutions endorsing
independence. These resolutions encouraged the Continental Congress to appoint a five-member
committee to draft a formal declaration of independence. Thomas Jefferson wrote the initial draft of
the document, which was then edited by other members of the committee and by Congress as a whole.
The most radical idea advanced by the American revolutionaries was the proposition set forth in the
Declaration of Independence that “all men are created equal, that they are endowed by their Creator
with certain unalienable Rights, that among these are Life, Liberty, and the pursuit of Happiness.”
The Second Continental Congress, which represented the thirteen British North American colonies,
approved the Declaration of Independence, a document that stated governing principles, enumerated a
list of grievances, and proclaimed the states’ independence from Great Britain. The preamble (second
paragraph) of the Declaration of Independence enumerates five principles of human rights and
democracy that served as a “blueprint” for the creation and development of the new:
•

Equality: All men are created with equal rights.

•

Unalienable rights: All men possess certain natural God-given, inviolable rights–life, liberty, and
the pursuit of happiness.

•

Purpose of government: Governments are established to protect these natural, unalienable rights.

•

Consent of the governed: Governments receive their authority and powers from the people and
their purpose is to serve the people.

•

Right of revolution: Whenever governments become unjust and no longer serve the public interest,
the people have the right to overthrow such governments and establish new ones.

Since the colonists believed such “a long Train of Abuses” had occurred under the rule of George III,
they had the right to revolt against Great Britain and establish a new country, the United States of
America.
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MATERIALS
•

“The Preamble to the Declaration of Independence”

•

“Summarizing the Preamble to the Declaration of Independence”

PROCEDURE
1. You may choose to have the students work individually, as partners, or in small groups of three to
five students.
2. Discuss the information in the Historical Background. Explain that Thomas Jefferson wrote the
Declaration in five parts: the introduction, preamble, grievances against the king, appeals to the
king, and conclusion, in which he declared the country’s right to be free and independent of Great
Britain.
3. Distribute the reading, “The Preamble to the Declaration of Independence.”
4. Share read the text with the students as described in Lesson 2.
5. Distribute “Summarizing the Preamble to the Declaration of Independence.” You may choose to
display the activity sheet for the entire class. This activity is designed to build critical thinking
skills and help the students develop effective strategies for reading difficult texts. The vocabulary
will be the most difficult barrier. Let students discuss possible meanings for the unfamiliar words,
and only provide definitions or synonyms when they are truly stuck.
6. If necessary, show the students how to use the answers to the questions to construct a summary.
For example, “It’s obvious that people were created equal and that God gave them the right to live
free and pursue their dreams. Governments were made by people to protect their rights, and if the
government won’t protect those rights, then the people can make a new government. This new
government must make sure that people are safe and happy. But don’t throw out the government
without a really good reason. People will put up with bad things just because they don’t like to
change what they’re used to; but if the government keeps abusing people’s rights, then you need a
new government that can provide security for the future.”
7. Lead a class discussion on how the ideas in the preamble to the Declaration of Independence
have shaped the United States and its government, even to this day. Make sure that students use
quotations from the text to illustrate or support their points.
8. Based on the knowledge that the students acquired from the lessons, assign a brief essay response to
the Essential Question: How have Revolutionary era ideas shaped the nation and its government?
The students should support their ideas and views with evidence from the documents.
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“The Bloody Massacre Perpetrated in King-Street, Boston,” engraving by Paul Revere, 1770
(The Gilder Lehrman Institute, GLC01868)
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Name___________________________________________Period_________Date___________________________

Analyzing the Image

Title ___________________________________________________________________
Author / Artist __________________________________________________________
What do you see? Be very specific. Identify people, objects, buildings, location.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

Describe your reaction to this image. Explain how the image makes you feel.
Be as specific as possible.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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What appears to be happening? Provide evidence from the image.
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A Guide to Paul Revere’s
“The Bloody Massacre,” 1770
Here are a few of the visual cues and techniques Paul Revere used in his engraving to shape public
opinion:
1.

The British are lined up and an officer is giving an order to fire, implying that the British soldiers
are the aggressors.

2.

The colonists are shown reacting to the British assault when in fact they had attacked the soldiers.

3.

British faces are sharp and angular in contrast to the Americans’ softer, more innocent features.
This makes the British look more menacing.

4.

The British soldiers look like they are enjoying the violence.

5.

The colonists were mostly laborers. However, they are dressed as gentlemen in this print, elevating
their status in the public eye.

6.

The only two signs in the image that you can read are “Butcher’s Hall” and “Custom House” (below
“Butcher’s Hall”), both hanging directly over the British soldiers.

7.

There is a distraught woman in the rear of the crowd, a “damsel in distress” to evoke pity and
chivalrous feelings

8.

There appears to be a sniper in the window beneath the “Butcher’s Hall” sign.

9.

Dogs tend to symbolize loyalty and fidelity. The dog in the print is not bothered by the mayhem
behind him and is staring out at the viewer.

10.

The sky seems to cast light on the British “atrocity.”

11.

Crispus Attucks is visible in the lower left corner. In many other existing copies of this print, none
of the figures are portrayed as African American. Here, his presence highlights the participation
and martyrdom of an African American in what many consider to be the first battle of the American
Revolution.

12.

The clear weather conditions depicted do not match the testimony presented at the soldiers’ trial,
which affirms that there had been snow.
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The Origins of “Yankee Doodle”
No one is sure where the song “Yankee Doodle” came from. Some
claim the melody is English, Irish, Dutch, or even from New England,
but the American verses are credited to a British military doctor, Richard
Shuckburgh (or Schackburg). According to the story, Dr. Shuckburgh
wrote the first verses in 1755 during the French and Indian War, when
King George II sent British soldiers to protect the American colonies
The song grew in popularity and was sung by British soldiers
poking fun at the American colonists. By the 1770s a “Yankee” was
another name for an American colonist while a “doodle” was based on
the Dutch or German word for a fool or simpleton. Many of the British
serving in the colonies believed the colonists were trying to be as
cultured as Europeans but were failing miserably. For example, in the
last line of the song’s first verse—“stuck a feather in his hat and called it
macaroni”—the term “macaroni” described a man who went to extremes
to appear sophisticated and stylish.
Although British soldiers initially used the song to mock the
colonists, it was reported after the British defeat in the Battle of
Lexington and Concord that the Americans had sung “Yankee Doodle”
to taunt the retreating redcoats.
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By 1777 “Yankee Doodle” had become the unofficial national
anthem of America. Its tune was easy for soldiers to march to, and
during the American Revolution dozens of different verses were written.
It has been documented that the second verse of the song was written
at the Battle of Bunker Hill. Other verses praise General George
Washington, describe life in the army, or poke fun at King George III.
“Yankee Doodle” was played after the Americans defeated the British
at the Battle of Saratoga and again when General Cornwallis’s army
surrendered to the Americans after the Battle of Yorktown, the last major
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battle of the American Revolution.
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Name___________________________________________Period_________Date___________________________

The Origins of “Yankee Doodle”
Critical Thinking Questions
Use evidence from the text to support your answers.
Write your answers in complete sentences.

1. Why was the doctor who is credited with writing “Yankee Doodle” in 		
America?
________________________________________________________________________
________________________________________________________________________
			
2. Why was singing this song popular with many British soldiers during the 		
________________________________________________________________________
________________________________________________________________________
3. Why did patriotic Americans begin singing “Yankee Doodle”? By 1777,
what meaning did the song have for them?
________________________________________________________________________
________________________________________________________________________
4. On what occasions during the American Revolution was “Yankee Doodle”
played? What did those events have in common?
________________________________________________________________________
________________________________________________________________________
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Selected Verses from “Yankee Doodle
Yankee Doodle went to town
A-riding on a pony,
He stuck a feather in his cap
And called it macaroni.
CHORUS
Yankee Doodle keep it up,
Yankee Doodle dandy;
Mind the music and the step,
And with the girls be handy.
Father and I went down to camp,
Along with Captain Gooding
© 2018 The Gilder Lehrman Institute of American History, New York. American Revolution page 31.

And there we saw the men and boys,
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As thick as hasty pudding.
CHORUS
And there was Cap’n Washington,
And gentle folks about him;
They say he’s grown so ’tarnal proud,
He will not ride without ’em.
CHORUS
And Cap’n Davis has a gun,
He kind of clapt his hand on’t,
And stuck a crooked stabbing iron
Upon the little end on’t.
CHORUS

6/7/18 3:50 PM

Name___________________________________________Period_________Date___________________________

“Yankee Doodle” in Your Own Words

Restate each of the verses in your own words.
1. Yankee Doodle went to town
A-riding on a pony,
He stuck a feather in his cap
And called it macaroni.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

2. Father and I went down to camp,
Along with Captain Gooding
And there we saw the men and boys,
As thick as hasty pudding.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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________________________________________________________________________
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Name___________________________________________Period_________Date___________________________

3. And there was Cap’n Washington,
And gentle folks about him;
They say he’s grown so ’tarnal proud,
He will not ride without ’em.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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________________________________________________________________________
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4. And Cap’n Davis has a gun,
He kind of clapt his hand on’t,
And stuck a crooked stabbing iron
Upon the little end on’t.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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The Preamble to the
Declaration of Independence
We hold these Truths to be self-evident, that all men are created equal,
that they are endowed by their Creator with certain unalienable Rights,
that among these are Life, Liberty, and the Pursuit of Happiness—That
to secure these Rights, Governments are instituted among Men, deriving
their just Powers from the Consent of the Governed, that whenever any
Form of Government becomes destructive of these Ends, it is the Right
of the People to alter or to abolish it, and to institute new Government,
laying its Foundation on such Principles, and organizing its Powers
in such Form, as to them shall seem most likely to effect their Safety
and Happiness. Prudence, indeed, will dictate that Governments long
accordingly all Experience hath shewn, that Mankind are more disposed
to suffer, while Evils are sufferable, than to right themselves by abolishing
the Forms to which they are accustomed. But when a long Train of
Abuses and Usurpations, pursuing invariably the same Object, evinces a
Design to reduce them under absolute Despotism, it is their Right, it is
their Duty, to throw off such Government, and to provide new Guards for
their future Security.
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established should not be changed for light and transient Causes; and
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Name___________________________________________Period_________Date___________________________

Summarizing the Preamble to the Declaration of Independence
We hold these Truths to be
self-evident, that all men are
created equal,

What fact does Jefferson say is obvious?
_______________________________________
________________________________________
________________________________________

that they are endowed by

Who had given people rights that cannot

their Creator with Certain

be taken away?

unalienable Rights,

________________________________________
________________________________________
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________________________________________
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that among these are Life,
Liberty, and the Pursuit of
Happiness—

What are those guaranteed rights?
________________________________________
________________________________________
________________________________________

That to secure these Rights,

How do we make sure we keep those
rights?
________________________________________
________________________________________
________________________________________
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Name___________________________________________Period_________Date___________________________

deriving their just Powers
from the Consent of the
Governed,

Who gives the government its power?
________________________________________
________________________________________
________________________________________

that whenever any Form

When a government does not protect the

of Government becomes

people’s rights what can the people do?

it is the Right of the People

________________________________________

to alter or to abolish it, and

________________________________________

institute a new Government,

________________________________________

laying its Foundation

What should be the purpose of this new

on such Principles, and

government?

organizing its powers in such
Form, as to them shall seem

________________________________________

most likely to effect their

________________________________________

Safety and Happiness.

________________________________________

Summary:
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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Αpollo Materials at the Smithsonian:
•

Guide to the Frank Schiffman Apollo Theatre Collection
o Booking Cards

DEPARTMENT OF RECORDS & INFORMATION SERVICES
31 Chambers Street
New York, NY 10007
https://www1.nyc.gov/site/records/index.page

Established in 1977, the New York City Department of Records and Information Services preserves
and provides public access to historical and contemporary records and information about New
York City government through the Municipal Archives and the Municipal Library. Court and City
department collections are unequaled by any other city in the nation.
Hundreds of patrons visit the Municipal Archives each week to research their family history in 10.5
million birth, death, and marriage records. Others explore unique collections of original
documents totaling over 250,000 cubic feet including:
• Manuscripts of the Dutch Colonial government
• Court Records, 1684 -1966, the largest, most comprehensive collection about the
administration of criminal justice in the English-speaking world
• Mayoral collections, 1826-2013
• Photographs of every house and building in New York City taken in 1939-1940 and again in
the mid-1980s
• Maps and architectural renderings documenting New York City land and infrastructure
including Central Park and the Brooklyn Bridge
• Moving images and audio files
The Municipal Library maintains 400,000 unique reports, books, periodicals and documents
pertaining to municipal government that can be searched via the online catalog of its holdings.
https://nycrecords.bywatersolutions.com/

The NYC Municipal Archives Online Gallery provides research access to more than 1,600,000
digitized items from the vast holdings of the Municipal Archives including photographs, maps,
architectural drawings, motion-pictures and audio recordings. There are over two million
photographs in the Archives. The photograph collection, dating from the mid-1800s to the present,
is the largest online collection of historical New York City photographs in the world!
http://nycma.lunaimaging.com/luna/servlet

NYCMA AEI 2020
by Chris Nicols

Archival Resources for
K-12 Remote Learning

1

Archival Resources for
K-12 Education
Overview
Established in 1977, the New York City Department of Records and
Information Services (DORIS) preserves and provides public access
to historical and contemporary records and information about New
York City government through the Municipal Archives and the
Municipal Library. As mandated by Chapter 72 of the New York
City Charter, DORIS operates:
• “a municipal archives, the head of which shall be a professional
archivist”
• “a municipal reference and research center, the head of which
shall be a professional librarian”
• “a municipal records management division, the head of which
shall be a professional records manager”
Through these three divisions, the Department of Records and
Information Services stewards the entire life-cycle of records
created by New York City government, from records creation to
public access.

2

Archival Resources for
K-12 Education
The Municipal Archives preserves and makes available New
York City government's historical records. Our collections
date from 1645 to the present. Records include office
records, manuscripts, still and moving images, vital records,
maps, blueprints, sound recordings and much more. Our
collections include analog and digital material.
• Analog: Examples include handwritten documents, photographs
and films made with light-sensitive media, NTSC and PAL video
recordings, and phonograph records and older magnetic sound
recordings on tape.
• Born analog = Information that was created in a non-digital
format and subsequently digitized
• Born digital = Information created in electronic format
3

Archival Resources for
K-12 Education
Collection Highlights
• New Amsterdam records, 1647-1862
• Mayoral collections, 1826-2013
• Photographs of nearly every house and building in New York City
taken in 1939-1940 and again in the mid-1980s
• Maps and architectural renderings documenting New York City
land and infrastructure including Central Park and the Brooklyn
Bridge
• NYPD Surveillance and Intelligence photographs and films,
documenting political activist groups and events throughout the
20th century
• The Almshouse ledger collection, 1758-1952, documenting the
City run hospitals, poor house, workhouse, and prisons
• Records created by many New York City government agencies
including: Department of Education; Department of Parks and
Recreation; Department of Ports and Trade; Department of
Buildings; New York Police Department
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Archival Resources for
K-12 Education

Collection Highlights
• NYPD Surveillance and Intelligence
• Works Progress Administration
• 1940s Tax Photos

5

Archival Resources for
K-12 Education
New York Police Department Surveillance and
Intelligence Records
The Bureau of Special Services and Investigations (BOSSI;
later known as Special Intelligence Services and also as the
Special Services Division) was a unit within the New York City
Police Department’s Intelligence Division that operated from
the 1950s to mid-1980s. The unit grew out of the Red Squad
which was charged with documenting and monitoring
communist activities from the 1920s to 40s. Around 1955
the unit became a bureau and expanded its investigations to
include other groups considered to be potential security
threats including many activist groups. In addition to local
investigations the bureau collaborated with state and federal
agencies in high level investigations and provided security
detail for dignitaries and diplomats.
6

Archival Resources for
K-12 Education
Subjects in the New York Police Department Surveillance
and Intelligence Records:
•
•
•
•
•
•
•
•
•

Civil rights
Vietnam War
Gay rights
Student movements
Women’s rights
Labor reform
Prison reform
Environmental justice
Cold War
7

NAACP and CORE Members Protest Segregated Labor,
NYPD Surveillance Films Collection

Archival Resources for
K-12 Education
Works Progress Administration Records
In 1943, when the WPA ceased operation, the NYC
government acquired the manuscript records of the NYC
Unit of the Federal Writers' Project, including the
photographs assembled to illustrate their publications; most
notably the Guide to New York City and New York Panorama.
The Writers' Project staff acquired the photographs from
their colleagues on the Art Project, commercial sources, and
their own staff photographers. The collection consists of
5,000 images taken from 1935 to 1943 documenting daily
life in the city of New York.
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Archival Resources for
K-12 Education
Subjects in the Works Progress Administration Collection:
•
•
•
•
•
•
•
•

General daily life from 1935-1943
Bridges
Aerial and panoramic views
Parks
Street scenes
Transportation
Waterfront
Industry and trade
10

Grand Central Terminal exterior and elevated railway,
Works Progress Administration Collection

Archival Resources for
K-12 Education
1940s Tax Photos
Between 1939 and 1941, the Works Progress
Administration, in conjunction with the New York City
Department of Taxation, organized teams of
photographers to shoot pictures of nearly every
building in the five boroughs of New York City. The
photographs were taken to improve the process of
determining and recording property value
assessments.
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107 West 47th

Street Fire Engine Company Number 65
Department of Finance, 1940s Tax Photos Collection

Church of All Saints

Archival Resources for
K-12 Education
1940s.nyc
Using the 1940s tax photos, programmer
Julian Boilen created an interactive map of
New York City in the year 1940. Rather than
exploring a gallery of images with abstract
connections, users can now use the photos
to explore the City in much the same way
they might plan a route to school or a park.
There is also a prototype using our 1980s tax
photos.
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Archival Resources for
K-12 Education
Possible activities
1. Use a combination of the 1940s tax photos, WPA
photos, NYPD Intelligence Records and 1940s.nyc to
trace the sites of protests in the City while exploring the
neighborhoods they took place in.
2. Students can look up their own building in the 1940s tax
photos and compare it to a picture of what it looks like
today, describing what has changed and what hasn’t.
3. Students can discuss and contrast the various ways the
City government used photography to interact with
their citizens.
15

Archival Resources for
K-12 Education
Contact Information and Links
For research requests:
research@records.nyc.gov
Municipal Archives Website:
http://www.nyc.gov/records
NYCMA Online Collections:
https://nycma.lunaimaging.com/luna/servl
et/allCollections
NYC 1940s Tax Photo Web App:
https://1940s.nyc/
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NYCMA Digitally Accessible Collections

Subjects

Possible Topics

Collections

NYCMA Luna Links
(T=Text, I=Images, A=Audio, V=Video)

Public Health

•
•
•
•

Food safety
Preventable diseases
and disease tracking
Public sanitation
Sexually transmitted
diseases

•

Almshouse on
Blackwell’s Island
Department of Public
Charities and
Hospitals
Department of
Sanitation
Bodies in Transit
NYPD Surveillance
Films

•
•

•
•

Almshouse ledgers (T, I)
Department of Public Charities
and Hospitals (T, I)
Department of Sanitation and
Street Cleaning (T, I)
Bodies in Transit Registers (T)
NYPD Surveillance Films (V)

•

New Amsterdam
Records

•

New Amsterdam Records (T)

•
•

Office of the Mayors
WNYC: Radio, Film
and TV

•
•
•
•
•

Mayor Beame (I)
Mayor Dinkins (I)
Mayor Koch (I)
Mayor LaGuardia (T, I)
Mayor Lindsay (I)

•
•
•
•

New Amsterdam

•
•

Court Records
Debts

•

• Slave Trade
Consolidated Mayoral
Records

•
•

Mayoral terms
News coverage of
NYC politics

Civil Rights/ Protests

•
•
•
•

Civic Functions

•
•
•

Desegregation and
integration
Vietnam War
protests
Women’s rights
LGBT rights

•

City government
boards and
departments
Public infrastructure
Civic duties

•

•
•
•

•
•
•
•

•
•
•
•
•
•
•

Mayor Van Wyck (T)
Mayor Low (T)
Mayor Wagner (T, I)
Mayor Giuliani (I)
Mayor Impellitteri (I)
Mayor O’Dwyer (I)
WNYC: Radio, Film and TV (T, I,
A, V)

Board of Education
records
NYPD Photo Unit
NYPD Surveillance
Films
WNYC: Radio, Film
and TV

•
•
•
•

Board of Education (T, I)
NYPD Photo Unit (T, I)
NYPD Surveillance Films (V)
WNYC: Radio, Film and TV (T, I,
A, V)

Department of
Bridges
Department of City
Planning
Department of Public
Works
Department of
Buildings
Board of Water
Supply

•
•
•
•
•
•
•

Jury Census (T)
Department of Bridges (T, I)
Department of City Planning (I)
Department of Public Works (I)
Department of Buildings (T, I)
Board of Water Supply (T, I)
Department of Sanitation and
Street Cleaning (T, I)
Department of Public Charities
and Hospitals (T, I)
Department of Parks and
Recreation (I)
Department of Public Works (I)

•
•
•

•

•

•
•
•

•
•

Buildings/ Housing

•
•
•
•
•
•

Demolitions
Housing
“Slum” clearance
projects
Fair housing
Tenant rights
Homelessness

•
•
•
•

Department of
Sanitation and Street
Cleaning
Department of Public
Charities and
Hospitals
Department of Parks
and Recreation
Department of Public
Works
Department of
Housing Preservation
and Development
Mayor’s Reception
Committee
New York County
Jury Census

•

Department of
Buildings
Borough tax
photographs
Housing Preservation
and Development
Department of Public
Works

•
•

•
•

•
•
•
•
•

Department of Housing
Preservation and Development
(I)
Mayor’s Reception Committee
(I)
New York County Jury Census
(T)

Department of Buildings (T, I)
Department of Buildings:
Architectural Plans and
Drawings (T, I)
Bronx 1940s Tax Photos (I)
Brooklyn 1940s Tax Photos (I)
Manhattan 1940s Tax Photos (I)
Queens 1940s Tax Photos (I)
Staten Island 1940s Tax Photos
(I)

•
•

Immigration/Migration

Labor

•

Immigration health
checks
• Minority groups
• Great Migration

•

•
•

•
•

•

Labor movements
Women in the
workforce
Garment industry

•

•
•

Works Progress
Administration
(WPA) Writer’s
Project
WNYC: Radio, Film
and TV
NYPD Photo Unit
WNYC: Radio, Film
and TV
Office of Mayor,
correspondence
NYPD Surveillance
Films

Housing Preservation and
Development (T, I)
Department of Public Works (I)

•
•

WPA Writer’s Project (I)
WNYC: Radio, Film and TV (T, I,
A, V)

•
•

NYPD Photo Unit (T, I)
WNYC: Radio, Film and TV (T, I,
A, V)
NYPD Surveillance Films (V)

•

